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Abstract

The Specid Musc Program (SMP) was designed 30 years ago to train taented young
musicians in Taiwan. The purpose of this gudy is to examine the effectiveness of the SMPs
Research quedtions of the sudy are (@) how well SMPs prepare young musicians to enter
college levd training ? (b) Did the length of training in the SMP affect gudents’ music
achievement in college level music courses. It was found that grades of SMP graduates were
ggnificantly better than non-SMP graduates in Major, Minor ingrument, Orchedtra, and
Musc fundamentals courses. The length of SMP training had an influence on udents’
achievement. In addition, the length of SMP experience could predict the grades in Major,
Minor ingtrument, and Orchestra courses for certain period of time.

Keywords mudcally talented, Special Mudc Program in Taiwan, college musc majors
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Effectiveness of Special Music Program in Taiwan

INTRODUCTION

One of the mogt important issues in educational communities is educational equity
(Borland, 1989). Following Western countries, programs for talented and gifted children in
Asia were newly edablished during the 1980s mostly and Taiwan has been mog vigorous
among those Asian countries.

Since Taiwan is such asmdl idand with few natura resources, the government asserted
that talented and gifted (TAG) education be developed in order to enrich its human resources.
A turning point in the higory of education in Taiwan came in 1968. Compulsory education
was extended from six to nine years and accompanying legidation sated that special education
was to be provided for both gifted and handicapped children. In 1973, the Ministry of
Educeation garted to launch pilot programs for intellectualy gifted sudents and the pupils with
Specid taents

The program for sudents with musical talents is so-called the Music Class, Musicaly
Tdented Program, or the Special Music Program (SMP). The higory of the SMP began in a
privete primary school, Kuang-Jen, in Taipel in 1963. Kuang-Jen Primary School was founded
in 1959 by the Catholic Church of the Sacred Heart of the Blessed Virgin. Since the incegption
of the SMP in Kuang-Jen, it has come to be regarded as setting the sandard for gifted music
education. Ten years later, the government first established programs in public eementary
schools and junior high schools (Tsal, 1987). To continue TAG education in music for older
Sudents, the SMP garted in afew public high schools in 1980 with government funding. The
program is dedicated to giving talented young musicians qudity guidance needed to be
successful as university music majors and reach their highest level in music.

Throughout Taiwan, the SMP uses a universty music depatment modd for training
young musicians. In other words, the SMIP gudents receive privete lessons for their mgjor and
minor ingruments, group classesin music theory and history, and have opportunitiesto play in
school ensembles. The youngest sudents in the program begin in third grade after passing an
audition to enter the music program (although there is one SMP in a private dementary school
that recruits firs graders). Once they are in, they become music mgjors in elementary schools
and form aspecid classin each grade.
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Judtification of the Study

Researchers have reviewed the pros and cons of specid class grouping. Some educators
daed that by placing gifted children in norma classooms, they could lead the whole
classoom to better reaults in learning (Lehman & Erdwins, 1981; Mao, 1989). Researchers
who were againg placing gifted sudents back into normal classsooms believed that specia
class grouping would benefit gifted students with repect to academic achievement and
creative thinking (Feldhusen & Sayler, 1990).

Researchers and educators in Taiwan dated various problems of the SMIP congantly.
Chang-Huel Hsu, Nationa counsglor, submitted a report to President Lee regarding the
problems of the SMP in 1997 (“Two-thirds,” 1999), and Y u-Chiou Tchen pointed out that the
qudity of SMPswas lower year by year. In the nationa evauation of the SMP in 1998, fewer
than one third of these schools met the passing gandard (“Two-thirds,” 1999), and it led the
pressto conclude that SMPs actually wasted the education resources and impaired the talented
young musicians (“Ambiguous orientetion,” 1999).

The main purpose of this Sudy is to examine the effectiveness of the SMP in Taiwan.
Two research quegtions are formed: (@) How well are SMP graduates prepared for higher
education compared to those without SMP training in music sudies? and (b) how does length
of training in SMPs influence achievement in music gudiesin higher education?

Limitation

The musica achievements of college music majors were based on a minimum of four
yearsof sudy, but were not limited to the freshman year. Music courses grades from four years
were dl usad since the number of gudentswas limited.
To isolate the effects of training, only university music mgjors who had al their education in
Tawan were to srve as subjects Because the SMP only exigs in Taiwan, results of this

research are limited and do not generdize to other countries.
LITERATURE REVIEW

Talented and Gifted in Musc

According to Renzulli’s (1977) triadic mode, giftedness offers an interaction of above-
average ability, task commitment, and credtivity, and it best describes the characteritics of
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musically gifted sudents (Moon & Nedley, 1992). The two advantages of Renzulli’s definition
are fird, it focuses on a combinetion of traits thet help us identify the children who will most
likely lead cregtive and productive lives, and second, the definition eiminates the need to
identify categoriesof giftedness (Kitano & Kirby, 1986).

As a contragting point of view, Skinner (1991) believed musica ability is a continuum
and opposad those who used tests of crestivity, 1Q or giftedness checklists to categorize
giftedness. He asserted that “the learner should be taken and assumptions should be mede that
95% of children rather than 5% can ‘become’ gifted” (Stollery & McPhee, 2002, 90). Attitudes
toward talent in music have cross-cultural differences. Jgpanese music educator, Suzuki,
advocated that talent was not thought of as arising in a child; talent was trained (Fiirto, 1998).
Gardner (1989) dso dated that the Chinese learning style of repetition and practice made
Sudentstaented.

Scholars and researchers define musical talents differently depending on their point of
view. Some think the abilities to perform and compose account for musical talent, whereas
others believe we are born with natural music talents but differ in learned musical abilities
(Kuo, 1994). Basad on Gagné’s modd of giftedness, McPherson (1996) defined musical talent
as performing, improvising, composing, aranging, anayzing, gopraisng and conducting
music. Lloyd Schmidt identified three different skill aress that determined musical giftedness
performance ills, creetive ability, and verbal and musical-perceptua kills (Richardson,
1990). Gardner (1993) in his theory of multiple intelligences countered the widespread notion
of talented and gifted as a form of academic achievement and intellectua ability, by declaring
that music forms a separate intelligence.

One assumption commonly held is that children are born musicdly gifted, and the
question of innate or acquired has been invedigated in many research projects Music
psychologigs, Wing (1963) and Drake (1957), emphasized the importance of innate factors
and Seashore, Schoen, and Kwalwassr also sated smilar ideas (Shuter, 1968). But Gordon
(1979) and Hohr (1981) proposed that environment played a larger role than many believe;
both genetic and environmental potentials had greet importance for adequate developmernt.
Further research was conducted and confirmed the theory (Clark, 1983; Howe, 1990; Sloboda,
1997).
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| dentification of Musical Talents

There are 32 gaes in the United States thet include performing art talents in their official
gifted and talented definitions, but only 13 sates have selection and identification criteria for
atigicaly gifted dudents (Atterbury, 1991). Mog programs use the intelligence and/or
achievement tes scores as cut-off for admisson to gifted programs, consequertly, talented
musicians arerarely idertified as TAG sudents

Early identification of musical talents is a key issue for fogering exceptional musicians
(Gulbenkian Report, 1978). Richardson (1990) recommended that multi-instruments could aid
teachersto identify musically gifted sudents. Instruments available included gandardized tests,
checkligts, interest inventories, performance indicators, and persona and social criteria, al of
above which could help profile sudent potentiad (Moon & Nedey, 1992; Riirto, 1998;
Richardson, 1990; Sloboda, 1997; Uszler, 1992).

Haroutounian (1995) suggested gppropriate guidelines for musical talent idertification.
Klevan (1993) argued tha some music programs recruited “musicaly talented students”
according to academic promise but not musical talent. Renzulli (1981) called the Stuation
described above as “gifted hypocrisy.” He suggested that the best way to identify a musically
talented gudent isto formulate a case Sudy of each Sudent based on five families of data

Kuo (2001) investigated the selection process of SMP sudents a the elementary school
level. The findings showed thet intelligence test scores had a low corrélation with sudents’
musical achievements Fang’s (1991) early research showed similar results Findings from
Shuter-Dyson’s (1982) sudy dso showed that intelligence was not predictive of musical
ability once an |Q of about 90 was attained.

Talented and Gifted Programsfor Musicians

The Juilliard School in New York is America’s mogt pregtigious modd in this type of
professond education. Subotnik (2000) took the Juilliard Pre-College (JPC) program as a
model to see how Americanstrained talented sudents in the arts and sciences,

Different from Julliard, there are some art high schools established to train talented artists
in the States. The Baltimore School for the Artsis a public high school and a pre-professonal
ingtitution for the arts, and it also operates an outreach program every weekday, on Saturdays,
after school and on-site in dementary schools Interlochen Arts Academy is the fird private
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high school inthe Staesto place emphasis on intensive art’s sudy. The North Carolina School
for the Arts is designed to train udents in grade seven through twelve who are tdented in
performing arts (Griffin, 1991).

China’stop two conservatories of music, the Central and Shanghai Conservatories mainly
function to train composars and performers rather than scholars (Cheong, 1997). Korea
edablished its Nationd Indtitute of Artsin 1993 exclusively for musically gifted sudents age 6
and upwards (Wu & Cho, 1993). The Nationa High School for the Arts in Philippines trains
promising young artistsin music, dance, and the visual and theetrica arts (Roldan, 1992).

In Audrdia and Canada, talented young musicians can undertake specidigt training on
thelr mgjor insruments, participate in selective choirs, orchestras and bands, and atend awide
range of regional and satewide camps (McPherson, 1996). Africa has specia schools for the
arts, ballet and music. The Transvad Education Department in South Africa provided gifted
education in out-of-school settings (Taylor, 1993).

Poland has established a successful education sysem for musically gifted children and
youth (Urban & Sekowski, 1993). Gifted musicians can be admitted to amusical school a age
seven after ates for musical giftedness and apsychological test for school meturity.

Various models are available for aTAG music program (Atterbury, 1990; Uszler, 1992).
One is enrichment —a gifted and talented curriculum thet has a vitality of breadth or depth.
Second is acceleration where pace or tempo of presentetion differs from thet in the regular
curriculum. Third are differentiated curricula involving changing the focus of ingruction and
emphasizing higher-level cognitive or metacognitive processes Other gpproaches include
Renzulli’s Enrichment Triad, Benjamin Bloom’s (1956) Taxonomy of Educational Objectives
and Alex Osborn’s (1981) Creative Problem-Solving Modd.

The Special Music Program in Taiwan

The purpose of the Special Music Program (SMP) in Taiwan isto give advanced training
to musicdly talented gudents, and one of the gods of the SMP is to prepare talented young
musicians for success in universty music program. SMPs & the elementary and junior high
school levels recruit sudents from each school in their area The recruitment of high school
SMPsgudentsisthe same asthet of university music departments. ugt like other sudentswho
want to atend high schools, SMP gudents have to teke the National Entrance Exam that

BB 101



Hsiao-Shien Chen

includes academic sudies like Chinese literature and so on. Moreover, they have to pass the
auditions in music as well. Those young musicians who pass both the exam and audition are
assigned to different schools based on their scores Although the entrance exam is not
dandardized in every SMP in dementary and junior high schools, mogt schools test smilar
subjects and use smilar procedures to recruit young musicians The entrance exam for
elementary and junior high schools basically contains five parts an audition, an intelligence
test, amusic gptitude test, amusicianship test, and an academic test (Lee, 2000).

Sincethe firs SMP was established in Taiwan in 1963, not much research thet has been
done focuses on gudents’ overall music performance. There is more research focused on SMP
curriculum in various levels recently. Research on non-music related topics have, by necessity,

investigated morethan music issues
METHODOLOGY

Music majors grades in collegiste music courses were examined through deidtical
andysis. The purpose of this gudy isto examine the effectiveness of the SMP in Taiwan. This
was accomplished by comparing the college music course grades of SMP graduates with the
peerswho did not enroll in SMP.

Sample

There are 21 indtitutions of higher education in Taiwan that offer music major degree
programs. There were 120 music mgjors currently enrolled in the sampled college, and all the
dudents were included in the sudy. Due to the absence of the sudents and incomplete
demographic survey, the vaid data was gathered from 104 music mgjors who ranged from

freshmen to seniors.

Procedure

Severa meetings were called to enable the researcher to meet with al sudents in the
music program and describe the sudy. Consent was requested from sudents for the reseerch to
examine their academic records on file in the Office of Academic Affairs. All the information
was obtained without sudents’ names and anonymous identification numbers replaced names.
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Analyss

Music course (see Table 1) grades were andyzed quartitatively through deidtical
procedure with SPSS 11.0. Analysis included five parts Thefirg analysis was acomparison of
SMP and non-SMIP graduates in performance studies, academic sudies and music education
courses. The sacond one compared the performance of sudents from four different regions
(Northern, Central, Southern, and Eastern Taiwan) of high schools in three academic aress
The third analysis took the length of gudents’ SMP experiences based on four categories, and
then compared sudents’ performance in each academic area by four categories. The fourth
andyss wasto test the relationship between gudents’ performance level and the length of time
they atended SMP. The fifth andysis included both independent variables, SMP background
and region of high schools, and al music course grades were andlyzed again as dependent

vaiables.

Table 1
Professons, Divisons, and Subjects of Musc Courses

Academic Area Divison Subject
Major Instrument Magjor ingrument | to VI
Minor Instrument Minor instrument | to VI
Performance Orchegtral toV
Ersemble Choir  and 11
Conducting Conducting | and |
Music fundamentads Fundamentas| tolV
Musc Musclandll
Harmony | and 11
Harmony Advanced harmony
landll
. Counterpaint Counterpaint | and 1
Theary (Academic) Music Higtory History | to IV
Andysis Andyss| andll
| ngrumentation
Other Opera
Arranging
Literature
Computer gpplicationinmusc  Computer gpplicationinmusic
educaion education| and I
Teaching methods of chord .
Music Education musicng Teeching methods| and I
Musc education
Other Voca pedagogy
Piano pedagogy

Every course grade was analyzed as single dependent variable, and Smilar courses were
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grouped and calculated 0 thet their average became another dependent variable. There were
54 coursesthat were categorized into three academic areas with 14 divisons within these three
categories (e Table 1). Moreover, the averages of each divison and academic area were
caculated to be other dependent variablesaswell.

RESULTS

Demographic I nfor mation

There were 104 music mgjors in the sample population whose college music grades
were investigated. Sixty percent of the sudents had SMP backgrounds Mog sudents atended
the SMP for 10 years, and afew students dropped out of the program. Moreover, most sudents
graduated from high schools in southern Taiwan. Centrd Taiwan was in the second place
followed by northern Taiwan. The fewest sudents graduated from high schools in eastern

Taiwan (see Figure 1).
50
40 12
30 o O Non-SMP
I on-
20 |8 a1 OSMP
I 25
10/ 17
| | | - El¥F
North  Centra  South East

Figure 1. Number of SMP and non-SMP graduates from four regions of Taiwanese high
schools.

AnalyssOne
Independent sample t tests were used to compare the grade means of eech course
between SMP and non-SMP graduates. Results were summarized in Table 2 below.

Table 2
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Subjects showed sgnificance between SVIP and Non-SVIP in t test

Professon Performance Siudies Academic Studies
: Major Minor Musc  Counterpoint Musc
Subject ingrument  instrument Orchestral fundamentals I history IV
t -320 -311 -2.72 -5.13 -3.85 -2.55
df 101 101 78 101 81 25
p .00 .00 01 .00 .00 02

In performance sudies, SVIP graduates demondrated significantly better performance
on Major indruments, Minor indruments, and Orchestra, but not other subjects Although
non-SMP graduates demondrated a higher mean than SMP graduates on overal average in
performance sudies, it did not show gaigica sgnificance,

In academic sudies, Students with SMP background showed higher mean grades in
mog subjects. SMP background had significant effect on Music Fundamentals, Counterpoint,
and Mugc Higory in one semester. Non-SMP graduates scored higher than SMP graduates in
Mus ¢ and Opera, athough the differences were not sgnificant.

Music education included five courses. They were Computer Applications in Musc
Education, Teaching Method of Choral Music, Mus ¢ Education, Vocal Pedagogy, and Piano
Pedagogy. SMP background did not meke a datigtical difference in any music education
course, athough non-SMP graduates hed higher meansin mog subjectsand overall.

AnalyssTwo

To test the group difference by region of high schools a Oneway ANOVA was
employed, and Scheffe was used in Pog hoc test. In performance sudies, the region only
showed sgnificant effect on Major ingrument inthe first semegter (see Table 3).

In academic sudies, region demondrated a sgnificant effect on Music and Harmony.
Students from Northern Taiwan performed significant better in Music than those from Eagtern
Tawan. Students from Northern Taiwan aso scored significant higher in Harmony than
dudents from Southern Taiwan. However, there was no significant influence of region on

other subjectsin Academic sudies or music education courses

Table 3
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Means and p values of Sgnificant subjects by four regions

Major | Muscl Harmony | Harmony |1
North 85.12 84.12 84.92 8124
Centra 84.73 85.27 83.09 82.80
South 8351 85.40 79.53 77.64
East 82.50 91.00 81.00 83.00
p value 4 .03 .05 .05

AnalyssThree

The length of gudents’ SMP experiences was categorized into four groups (8) no SMP
experience, (b) one to four-years SMP experiences, (c) five to sevenryears SMP experience,
and (d) eight to 12-years SVIP experiences. A One-way Andysis of Variance was employed to
andyze sudents’ music scores by those four groups, and Scheffe was used in Pog hoc tedt.

In performance sudies the independent variable showed that there were datidtical
sgnificances between groups’ gradesin Major ingruments, Minor insruments, Orchedra, and
Chamber Musc. In academic gudies, a One-way ANOVA showed thet the four groups of
SMP experience had significant influence on Music Fundamentals, Counterpoint, and Music
Higtory. The independent variable did not have any significant effect on any music education
course grades. Inthe post hoc test, Scheffe showed significant differencesin Major ingrument
| and Il, Orchedra I, Chamber ensenble Ill, Music fundamentals I, I, and III, and
Counterpoint |. Detailed information was presented in Table 4.

Table 4
Means and p value of Sgnificant subjects by groups of SVIP experiences

Group A. GroupB. GroupC. GroupD. pvdue
No SMP l-4years 58yeas 912years

Experience SMP SMP SMP

Major | 82.03 8421 85.16* 84.87* 01
2 Major I 83.67* 83.82 85.83* 85.29 00
S8 Mdgorlll 84.13 84.00 86.40 85.58 00
£5  Minorlil 8258 8324 83.67 83.67 02
E B Orchedral 83.75* 85.36 86.10 87.93* 01

Orchestralll 86.00 85.38 88,57 87.40 02

Chamber 111 85.63 83.00 85.17 85.20 04
=g Musc 84.45 83.80* 86.16 87.03* 00
5.5 fundamentds!
88 Musc 7833 84 50" 86.35 8771* 00
< O fundamentas||
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Music 80.58* 84.00 84.72* 88.46* .00
fundamentalsil|

Counterpoirt | 79.63* 84.12 85.28* 85.75* .00
Music higory | 82.88 83.58 85.17 87.17 .03

Note. Significance in Scheffe was marked with *

AnalyssFour

A regression tes was employed to predict any possible influence of the length of SMP
experiences on sudents’ performance achievement in every subject.

In performance sudies, the length of SMP experiences could help predict the grades on
Major insrument for firgt three semesters, Minor indrument for first, second, fourth, and fifth
semedters, and Orchedra for the firs two semegters. The independent variable was not able to
predict achievement in Chamber Musc, Choir, Conducting, and overdl mean grades in
performance sudiesin any semeder.

In academic dudies, the length of SMP experiences could only predict sudents’
performance level in the firs semegter of Music Fundamentals, Counterpoint and Arranging.
The independent variable had no significant influence on other courses. In addition, it could not
predict Sudents’ performance level in any music education courses.

AnalyssFive

SMP background and region of high schools were the two independent variables in this
interaction analysis. Every course was andyzed through Two-way ANOVA and the
interactions of thosetwo independent variableswere teted in Satistical trestments.

The interaction of SMP background and high school region hed no significant effect on
any course in performance qudies, dthough the main effects were demondrated in Analysis
One and Two. Among ten courses in the academic dudies the interaction only showed
datigical sgnificance on grades of Counterpoint in the firs semeger. In the professondl
courses for music education, only grades in Teaching Methods of Choral Music showed a
ggnificant interaction.

DISCUSSION

Course grades were evaluated to examine the effects of SMP background. The results
showed that SMP graduates performed significantly better in Major and Minor insrumentsin
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the firg three semesters Overdl, non-SMP graduates have even higher meansin performance
dudies dthough it is not datidicaly sgnificant. In academic dudies, sudents with SMP
background show higher mean grades in mos subjects, but the duration of sgnificant
differences only lagt for three semegters as amaximum in Some subjects

Although SMP background does not show datigical significance in any course, nor-
SMP graduates do have higher meansin mog subjectsand overall average for music education
courses. Although neither SMP nor non-SMP graduates receive music education courses
before they enter higher education, SMP graduates may have less interest in music education
courses because their pre-collegetraining focuses on performance.

Generdly spesking, the length of SMP training has an influence on dudents
achievement within a narrow time frame. For example, Analysis four indicates thet the length
of SMP experiences can predict sudents’ achievement in Major instrument, Minor instrumen,
and Orchedra for certain semesters Other than above courses, the length of SMP background
cannot predict successin other performance sudies

Similar stuation hgppens in academic sudies The length of SMP experiences ssems to
only predict gudents’ performance level in Music Fundamentals, Counterpoint, and Arranging
for the very firs semegter. For music education, the length of SMP experiences is not a good
predictor of sudents’ achievement in any course.

Analysis three categorizes gudents’ SMP experiences into four groups. The results show
that non-SM P graduates score significantly lower in severa subjects namely Major ingrument,
Minor ingrument, Orchestra, Chamber music, Musc Fundamentals, and Music higory. In
other words, the length of SMP actually has a sgnificant influence on certain music sudies
But it ishard to tell if gudying in the SMP is “the longer, the better.” In the sudy, Sudentswith
5-7 years SMP experience achieve the highest grades. On the other hand, sudents who have 1-
4 year SMP experiences sometimes even score lower than non-SMIP sudents. The length of
participation in the SMP seems not to have a significant relationship with grades in university
MUSIC COUrses.

Comparing the course evaluation of college music sudies and gereotyped recognition,
the researcher finds that there are distinguishable differences between redlity and perception.
People believe that SMP graduates should be better in certain music courses, but course
evauations show that better performance only happens for the period of time when they firs
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enter college. In other words, SMP graduates are well prepared to enter college, but it seems
that something changes in their advantage after the firgt three semeders. After three semesters,
SMP graduates lose their lead and non-SMP graduates catch up.

SMPs are designed to educate talented young musicians. Students in SMPsreceive alot
of musicianship courses and spend a greet dedl of time practicing their insruments with one-
on-one teechers. Although SMPs have same subjects, the contents of the courses may differ
because each program decides his own curriculum for the program. What usudly happens is
teachers choose thelr teaching meterials to help SMP students prepare their entrance exam for
advancing higher schools The same thing heppens in every level repeatedly. The reault of this
gpproach to teaching is that SMP gudents are technicaly very proficient and they are well
prepared to achieve high scores on the examinations thet will gain them entrance to higher
levels of music sudy. However, it does not seem thet they are necessarily well prepared as
musicians or academic scholars.

The results of this sudy suggest thet there be continued investigetion of the Specia
Music Programs in Taiwan and thet they be viewed with skepticism. It would appear thet a
grest deal of government money and teacher effort isexpended in the SMPs, but little evidence
of this specialized training can be seen after three semeders in a university music program.
Given the scarcity of resources for ordinary K-12 school programs, one mugt wonder if the
resources devoted to the SMP might be better spent.

RECOMMENDATIONS

Specid programs for TAG gudents have been established in public schools at three
levels for a long time in Tawan. Examples are the specid music program (SMP), specid
dance program, experimental mathematics program, or experimental natural science program.
In contradt, students with disabilities are maindreamed into regular classes or placed in
specidized schools for the blind, desf, or mentally chalenged. However, specidized schools
for TAG sudentsin any field have not been established yet in Taiwan.

Although the SMP functions well in preparing sudents for advanced music sudy in
certain subjects, the sgnificant effect of an SMP background only shows up for a short period
in gudents’ performance. Besides the main function of the SMP to prepare sudents for
advanced music Sudy, the side effects of the SMP should be a serious concern, too.
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According to the findings of the sudy, two lists of recommendations have been made.
For educationa programs for talented musicians, researcher suggests

1. Present SVIP programs should be corntinued.

2. The Ministry of Education should appoint a committee conssting of oecidids in
talented and gifted education, teachers from current SMPs, and prominent music
education faculty from universities to reexamine the curriculum of SMP programs
The present curriculum istoo much directed toward preparation for examinationsand
not sufficiently concerned with the development of musicianship. Moreover, some
evidences suggest that SMP curriculum is strong in performance kills, but not so
drong in music academics. Therefore, the outcome of the effort from committee
should beamodd curriculum for SMPsat each level.

3. The symposium for SMP teachers should be held annually with greeter focus given
to the meetings and a mechanism edablished for the implementation of
recommendations mede by the group each year. Curriculum development, practical
predicament, current issuesin the profession could be focuses in the symposium.

4. Some means for communication and exchange of ideas among SMP teachers should
be egtablished, such as a website, a newdetter, a monthly conference telephone call,
and soon.

For future research in the field, reseercher suggedts that gudies smilar to the present
sudy should be conducted. Things to be examined include: (8) SMP students success in
academic non-music courses a the university level; (b) a comparison of SMP and non-SMP
gudents success inthe 5 years following the completion of university degree program; and (c)
the effect of SMIP participation on sudents’ sociad and emotional development while enrolled
in SVIP programs, during university years, and during 5 years following university completion.

110 Bk



Effectiveness of Special Music Program in Taiwan

REFERENCES

Atterbury, B. W. (1990). Spesking the “gifted and talented” language: The key to program
success. Music Educators Journal, 76, 46-49.

Atterbury, B. W. (1991). The musically talented: Aren’t they also gifted? Update: Application
of Research in Music Education, 9 (2), 21-23.

Bloom, B. S. (Ed.). (1956). Taxonomy of educational objectives. New Y ork: David McKay.

Borland, J. H. (1989). Planning and implementing programs for the gifted. New York:
Teachers College Press.

Chen, H. S. (2004). Effectiveness of the special musgic programs in Taiwan for educating
talented and gifted young muscians Unpublished doctord dissertation, Univedsity of
Oregon, Eugene.

Cheong, W. L. (1997, July). Theory reception in China Report on journds o Centra
Conservatory and Shanghai Conservatory of Music. Mudc Theory Onling, 3 (4).
Retrieved February 6, 2004 from http:/mww.smt.ucsh.edw/mto/index.html

Clark, B. (1983). Growing up gifted: Developing the potential of children at home and at
school (2nd ed..). Columbus, OH: CharlesE. Merill.

Drake, R. M. (1957). Manual for the Drake Mudcal Aptitude Tegts. Chicago: Science

Research Asociation.

Evans R. J, Bickd, R, & Pendarvis E. D. (2000). Musica taent: Innate or acquired?
Perceptions of sudents, parents, and teechers. Gifted Child Quarterly 44, 80-90.

Feldhusen, J. F., & Sayler, M. F. (1990). Special classes for academicdly gifted youth. Roeper
Review, 12 (4), 244-249.

Flohr, J W. (1987). Parenting the musically gifted: Assumptions and issues The Creative
Child and Adult Quarterly, 12 (1), 62-65.

Gardner, H. (1989). Learning Chinese style. Psychology Today, 23, 54-56.

Gardner, H. (1993). Frames of mind: Thetheory of multiple inteligences (tenth-anniversary
edition). New York: Basic Books.

Gordon, E. E. (1979). Primary Measure of Music Audiation. Chicago: G. I. A. Publications.

Griffin, V. O. (1991). The devdopment of a rationale of a musc program for muscally
gifted dementary school children. Unpublished doctoral dissertetion, New York

B E 111


http://www.smt.ucsb.edu/mto/index.html

Hsiao-Shien Chen

University, New York City.

Gulbenkian Report (1978). The artsin schools. London: Calouste Gulbenkian Foundation.

Haoutounian, J B. (1995). The assessment of potential talent in  muscal
behavior/performance: Criteria and procedures to consder in the identification of
muscally gifted and talented sudents Unpublished doctoral dissertation, University of
Virginia, Arlington.

Howe, M. J A. (1990). Sense and nonsense about Hathouse children: A practical guide for
parentsand teachers. Leicester, UK: BPS Books.

Kemp, A. E. (1981). The persondlity sructure of the musician 1. Identifying a profile of traits
for the performer. Psychology of Musc, 9, 3-14.

Kitano, M. K., & Kirby, D. F. (1986). Gifted education: A comprehensve view. Bogon :
Little, Brown and Company.

Klevan, R. B. (1993). An invegtigation of the educational satusof musically gifted adolescents
in independent secondary schools in the United States (Doctoral dissertation, University
of Texasa Audtin, 1993). Dissertation Abgract International, 54, 8A: 2938.

La, T. Y. (1994). Young children’s acceptance of the gifted labd. Unpublished doctoral
dissartation, Ohio State University, Columbus.

Lehman, E. B., & Erdwins C. J. (1981). The socid and emotional adjusment of young,
intellectually-gifted children. Gifted Child Quarterly, 25, 134-137.

Mao, L. W. (1989). Special education for specia kids Free China Review, 39 (5), 36-41.

McPherson, G. E. (1996). Catering for the musicaly gifted and talented. Canadian Musc
Educator, 37 (3), 25-30.

Moon, I. C,, & Nedey, M. (1992). Remarks by the gifted on the gifted. American Musc
Teacher, 41 (4), 22-25, 74-75.

Oshorn, A. F. (1957). Applied imagination (3rd Rev. ed.). New York: Scribner.

Riirto, J (1998). Underdanding those who create (2nd ed.). Scottsdde, AZ: Gifted
Psychology.

Renzulli, J. S, Rels S. M., & Smith, L. H. (1981). The revolving door identification modd.

Mansfield Center, CT: Cregtive Learning.

Richardson, C. P. (1990). Measuring musical giftedness. Music Educators Journal, 76 (7) ,

40-45.

112 B Pk



Effectiveness of Special Music Program in Taiwan

Roldan, A. H. (1992). How fares gifted education in Asa? Keynote paper presented & the
2nd Asian Conference on Giftedness, Taipel, Taiwan, July 24-27, 1992.

Shute—Dyson, R. (1968). The psychology of musical ahility. London: Methuen.

Shuter—Dyson, R. (1982). Musical ability. In D. Deutsch (Ed.), The psychology of music (pp.
391-412). New York: Academic.

Sloboda, J. A. (1997). The muscal mind: The cognitive psychology of musc. Oxford:
Clarendon.

Sollery, P, & McPhee, A. D. (2002). Some pergpectives on musical gift and musical
intelligence. Journal of British Music Education, 19 (1), 89-102.

Subotnik, R. F. (2000). The Juilliard model for developing young adolescent performers: An
educational prototype. In C. F. M. van Lieshout & P. G. Heymans (Eds,), Developing
talent acrossthe life gpan (pp. 249-276). Philadelphia: Taylor & Francis

Taylor, C. A. (1993). Identifying and nurturing giftedness and talent in Africa. InK. A. Heller,
F. J Monks & A. H. Pasow, (Eds), International handbook of research and
development of giftednessand talent (pp. 833-848). New Y ork: Pergamon.

Urban, K. K., & Sekowski, A. (1993). Programs and practices for identifying and nurturing
giftedness and talent in Europe. In K. A. Heller, F. J. Monks & A. H. Passow (Eds),
International handbook of research and development of giftedness and talent (pp.
779-796). New York: Pergamon.

Uszler, M. (1992). Musicd giftedness. American Music Teacher, 41 (4), 20-21, 69-73.

Wing, H. D. (1963). Ismusicd gptitude innate? Psychology in Musc, 1, 1-7.

Wu, W. T., & Cho, S (1993). Programs and practices for identifying and nurturing giftedness
and taent in Asia (Outside the Mainland of Ching). InK. A. Heller, F. J Moénks, & A.
H. Passow (Eds), International handbook of research and development of giftedness
and talent (pp. 797-808). New Y ork: Pergamon.

T} (1991) - [Feng, S L B B Sy EEES ﬁ%ﬁmfé’%ﬁwiﬁ/#’%ﬁm °
[The study of correlation of musical gptitude and achievement of elementary musically
oifted studerts] - [ ST S SPTARAEL o ALY £

FHH (2000) - [Lea, T. L] FERLSTIHE 50 b Sh ey B s Vet
B I PR R R R () ) -
[The comparison of the education models from Taiwan and Britain for sudents with

BB 113



Hsao-Shien Chen

music talents (first year)] - /%] ﬁﬂ%ﬁ’lﬂ f
Bl /JJF“[ QLN IE BRI L YR - [Ambiguous orientation of SMP, serioudly
wadting educetion resources (1999 55 11 1) - ff /ﬁﬁl,ﬁﬁ [Chinatimes] -

B [ljF"'[ eI 203 T\bﬁ‘, o [Two-thirds of middle school SMPs fail] (1999 =+ 1 *] 5

(1) > HIBEf# [Chinatimes] -

L F (2001) - [Kuo, W. C] B[ # e F et 7 SRt =0V 3% - [A dtudy
of the selection and identification processes for third grade sudentsin musicaly talented
programg] - it Eﬁf"ﬁﬁrﬁ*@% L R ﬁﬁd} S LT F' EiE

9E g (1994) -« [Kuo, Y. Y] BN 6 T o F¥ B [Gifted Education
Quarterly] » 52 > 1-9 -

Lt (1987) - [Tsd, Y. WIS S inBEl 7] - 75F) §9F/4 Z][Educationa
Resources Collection] » 12 > 89-115 -

114 S5k



